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Abstract
Preschool-age children having fears is a common problem faced by any practicing psychologist. In the present study, we 
attempted to determine whether the emotional ill-being of a preschooler are reflected in the success of his or her cognitive 
activity through development of social competence. 
The study involved 81 student of senior groups of Moscow kindergartens. The average age of the girls was 69.2 months, 70.7 
months for the boys. In the analysis of the data no connection was found between the fear amount and the success of the 
cognitive and social development. Based on our data, we can conclude that the amount of fear as such does not affect the 
success of cognitive and social development. Meanwhile the increased level of anxiety interferes with successful cognitive 
activity of the child.
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1. Introduction
The study of fear is a traditional theme within the framework of studying features of children's emotional 
development [1], [2]. Researchers distinguish between the concept of "fear" and "anxiety" [3]. The most common 
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point of view is fear as a response to a specific definite real danger, and anxiety as an experience of an uncertain 
vague objectless threat, largely that of an imaginary character [3]. It is crucial to distinguish between the two 
concepts in the study of children's fears. As can be seen from the results described below, the presence of fear and 
anxiety affect the child's emotional well-being in various ways. A large number of the child's fears is an indicator 
of emotional distress [4], [5].
The professionals focus their attention on finding ways to rectify fears, while the theoretical research of the 
problem can not be considered complete. Various authors have made attempts to establish the causes of a large 
number of fears acquired by the child, their connection to his emotional well-being [6], [7], to the family and 
social situation in which the child is raised [8], [9].
Thus, Yu.A. Kochetova's paper [8] highlights the link between the amount of preschoolers' fears and certain 
types of education. For children with a high level of fear a common type of up-bringing is characterized by a low 
level of emotional intimacy, low level of acceptance of the child by the parent, high level of the parent's anxiety 
for the child, high degree of confrontation in the family.
In the research by L.S. Akopyan [9] ''school fears'' among respondents from the village turned out to be mild 
compared to urban residents. This can be explained by the social situation of the child's development in which 
adults do not attribute such great importance to education as they do in urban families. Also, the important role of 
the features of the social situation of development is suggested by the presence of significant fear "of not being as 
I should" among the residents of the village.
In the research we were interested in the issue of connection between the detected children's fears and the level 
of cognitive activity and development of the child's social skills.
1.1. Sample
The research involved 81 student of senior groups of Moscow kindergartens (47 boys (58%) and 34 girls 
(42%)). The girls' average age was  69.2 months, the boys' average age was 70.7 months.
1.2. Method
Methods aimed at the study of visual and verbal memory:
x «Memory for designs» [10];
x «Sentences repetition» [10].
Methods of evaluation of intellectual development: 
x Raven's colored progressive matrices [11].
Methods aimed at diagnosis of the development level of social and emotional intellect:
x «Theory of mind» [10];
x «Test of Emotion Comprehension (TEC)» [12].
x «Affect Recognition» [10].
Methods aimed at studying fears and anxiety:
x «Basel fears test» [13].
x «Children's Anxiety Scale» [14].
2. Results
The results of the study showed that there is a wide range in the amount of fears, since they are largely 
determined by personal experiences of the child.
In the foreground were fears of animals (spiders and insects) and darkness. The second most frequent were 
fear of the dark and magical fears. Fear of the dark, fear of sleeping alone, fear of monsters are approximately at 
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the same level as they are interrelated: the darkness and loneliness frighten children by the fact that in a dark 
room there is a chance to face monsters and ghosts.
As we can see in the table 1, the results of the «Basel fears test» are not statistically related to the data of other 
methods, which means that the amount of a child's fears is not connected with the success of his cognitive 
activity and the level of socio-emotional competence. 
Table 1. Interrelations of various aspects of preschoolers' development
AR TEC ToM MfD SR Raven
Basel 
Test
Anxiety scale 
Emotions 
recognition AR
S
P
1,00
0
.
,258
,038
,312
,006
,314
,006
,290
,013
Understanding 
emotions TEC
S
P
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0
.
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,313
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Social 
development ToM
S
P
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0
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,278
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,000
Framing
MfD
S
P
1,00
0
.
,215
,064
Verbal memory
SR
S
P
1,000
.
,401
,000
Intellect
Raven
S
P
1,000
.
Fears
Basel Test
S
P
1,000
.
Anxiety scale
S
P
-,278
,065
1,000
Having compared the data of the "Basel fears test' and the 'Scale of children's anxiety" which was filled in by 
parents (correlation research was carried out), we found that the level of children's anxiety, according to parents, 
and the results of the "Basel fears test'' had a negative relation (S=-,432; p=,005). At the same time, the level of 
children's anxiety according to parents (questionnaire) and Raven's test results have a negative relation at the 
level of tendency (S=-,278; p=,065). Thus, the lower the anxiety of the child in the parents' view, the better he or 
she actually performs in the tasks for determining the level of intellectual development.
In the analysis of the data no statistically significant relationship was found between the presence of a traumatic 
event in a child's life (loss of the loved ones, serious illness, etc.) and the amount of fears.
In our research most children named their parents (44.4%) and other family members (7.2%) as helpers in the 
fight against fears. It is not infrequent that friends become helpers in the fight against fears (17.12%). 
Interestingly enough, only in the subtext of the fear of darkness do preschoolers say that light could help them (a 
lamp, a lighter, a candle, etc.). In all other cases they only speak of other people's help.
3. Discussion
Our study identified universal fears for preschool age. Similar data was obtained by the team of British 
researchers [1]: fears related to animals are also among the leaders (11.6%), the third most frequently mentioned 
is fear of the dark (6.3%). In a study of M. Taimalu et al. [15] conducted in the Finnish and Estonian sample of 
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preschool children the most common fears proved to be "magical fear" (fairy-tale and television characters), the 
fear of death and the fear of darkness and of separation from the loved ones.
High levels of neuroticism - the large amount of fears - has no direct impact on the quality of the cognitive 
activity of the child, his or her social and emotional development. We should keep in mind that the senior 
preschool age is the age when imagination is developing very rapidly, largely due to the plot-role-playing game. 
It is at this age that fears appear, and their presence and diversity may reflect the level of development of a child's 
imagination.
The results obtained by the "Scale of children's anxiety" for parents correspond to the data of the global 
research on the destructive influence of disturbing experiences on successful performance of cognitive tasks [16], 
[17], [18], [19]. The negative relation between the results of the "Basel fears test' and the questionnaire for the 
parents agree with other studies data showing that parents tend to underestimate the amount and intensity of fears 
of their child [20], [2].
Based on these findings, we can say that the emotional well-being of the child is not related to the amount of 
fears, but to their content and availability of a resource to cope with the fears. Experiencing a negative event 
largely depends on the parents' behavior tactics and help [21].
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